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Introduction

Chicago Public Schools has made enormous progress. Our high school Freshman Ontrack rates and
graduation rates are at an all-time high. Between 2013 and 2017, our graduation rates rose four times faster
than the national average, according to the National Center for Education Statistics. More CPS high school
students are earning college credits and more are earning industry certification through their Career and
Technical Education courses than ever before. College enrollment among CPS graduates is also higher
than ever. We celebrate the hard work of our high school leaders and teachers.
Yet CPS high schools have not matched the progress our elementary schools have made strengthening
core instruction. Our elementary schools have received national attention: A Stanford University study
found that CPS students learn at a faster rate between third and eighth grade than 96 percent of school
districts in the country. Even more heartening, a recent study from the University of Illinois at Chicago
found that CPS students in grades 3 to 8 outperform their Illinois peers in every demographic group. And
a December 2019 report by the Consortium on Chicago School Research found strong progress for English
Learners at CPS elementary schools.
Our mission as a district is to provide a high-quality public education for every child, in every neighborhood
and prepare each student for success in college, career, and civic life.
To achieve that vision at the high school level, we must double down on our commitment to furthering
equity across all of our high schools. While five CPS high schools are ranked in the top 100 nationally
by U.S. News and World Report, systemwide, only 35 percent of students who took the SAT in 2018–19
met college readiness benchmarks. Although our college enrollment is up, college persistence for our
graduates at four-year colleges has declined, according to a University of Chicago analysis. Furthermore,
less than half of CPS graduates who enroll in City Colleges of Chicago are college-ready in English, and
less than one third are college-ready in math. These students must take remedial coursework and
are assigned to non-credit-bearing remedial courses in math and English. Across the district,
opportunity gaps by race and gender persist, and are reflected in Freshman OnTrack,
graduation, and college enrollment rates.
To ensure equitable outcomes for all students, we must provide
opportunities for student success across the district by ensuring
that every one of our high schools is organized for continuous
improvement and supported to deliver high-quality instruction.

This high school strategy builds on Success
Starts Here, our Five-Year Vision, and outlines our
expectations for high schools and our commitments
in supporting them to achieve the district’s five-year
goals by 2024.
We are also building on the commitments we made
in our vision to provide our high school students
with greater “equity, excellence, and advocacy” in
their high school experience. Here, we describe new
strategies for ensuring that high school students
across the city have equitable opportunities for
advanced coursework, enrichment programs,
college and career exploration, and more. We also
share new initiatives for elevating student voice
so that our students are able to become powerful
advocates for the common good, in their schools,
in their communities, and in their lives beyond high
school.
Beyond our measurable goals for Freshmen
OnTrack and graduation rates, college-readiness,
and college enrollment in the Five-Year Vision,
we lay out a more well-rounded vision for our
graduates. The CPS Graduate Profile on page 5
describes the competencies, mindsets, and values
we want our students to possess so they are poised
to achieve their ambitions and become powerful
civic actors. We want to close the vast opportunity
gaps that exist in our city both by preparing
students for college and career and by empowering
them to challenge inequities and contribute
to social progress. Our students deserve the
opportunity to reach their potential, and the world
desperately needs their talents and their leadership.
To achieve our vision and improve student
performance, we must focus on strengthening what
researchers refer to as the instructional core, or
the relationship between students, teachers, and
course content. Our Vision for the Instructional Core
on page 7 describes the qualities of the content,
teaching, relationships, and student engagement
that we want to see in our classrooms.
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This High School Strategy is focused on four levers for improving student learning which will guide our
work over the next four years:
Lever 1: Strengthening the Instructional Core. CPS will provide high schools with resources to improve
the instructional core, including high-quality curriculum, an intervention program for struggling readers,
more intensive professional development in content areas, and accelerated learning in math and science
beginning in 8th grade so that more students can enroll in advanced classes in high school.

Vision

CPS graduates are powerful and ethical civic actors, learners, leaders, community members, thinkers, and
decision-makers. Graduates possess the knowledge and skills to pursue their interests and achieve their
postsecondary goals. Whether entering the workplace, training, or higher education, they are socially,
emotionally, and academically prepared and able to think critically and creatively to solve problems. They
are culturally-sensitive and informed decision-makers capable of understanding multiple perspectives and
eager to contribute to civic life. CPS Graduates are dynamic and balanced individuals able to establish
productive personal and professional relationships and live rich and rewarding lives.

Lever 2: Leading Continuous Improvement. To strengthen the instructional core, principals need to
organize their schools for continuous improvement. This requires establishing effective teams, analyzing
data, promoting equity through liberatory thinking, cultivating leadership in others, and providing teachers
with useful feedback on instruction and opportunities for professional growth. CPS will provide professional
learning for principals at every stage in their careers to carry out this important work. The district will also create
a system for providing schools with data at frequent intervals to drive their continuous improvement cycles.
Lever 3: Enhancing Organizational Coherence. All of a school’s systems and structures—from the
way its facilities are managed, to the design of its master schedule and community engagement plan,
to the selection of student programs and external partnerships—need to work together to support the
instructional core. CPS will provide new resources for high schools in all of these areas so that principals
can design an optimal environment for student learning.
Lever 4: Building Postsecondary Pathways. When students are able to see how their coursework
connects to their aspirations for life beyond high school, it increases their engagement in learning,
which is essential to the success of the instructional core. With support from CPS, principals will select
coursework that results in more of their students earning college credits and industry certification
in high school. The district will also help schools improve college and career counseling,
opportunities for career exploration and internships, and students’ mastery of social and
emotional competencies and other workplace skills needed for career success.
In the years ahead, we anticipate much hard work but also profound
satisfaction in learning together and in deepening our collective
expertise. The greatest reward will be in what our graduates are
able to achieve and what they are able to give back—long
after they leave us—to our communities, our country,
and our world.

Strengthening the
Instructional Core
12
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Invest in High-Quality Universal
Curriculum
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Strengthen the Multi-Tiered
System of Supports (MTSS)

26

Create Effective Systems for
School Management

26

Organize Student Enrichment
Programs

27

Establish Strong School
Partnerships

28

Provide Schools with Data
Aligned to District Priorities

Investing in high-quality curriculum and instruction for all but also tailoring
support to those schools and students that need it in order to thrive.
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•

Ensuring that all schools are organized to continually improve instruction and
accelerate student growth academically, socially, and emotionally.
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•

Creating an optimal environment for student learning by supporting efficient
management systems, equitable access to student programs and external
partnerships, and a strong plan for community engagement at every school.

Align and Focus Professional
Learning
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Create Effective Teams
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Increasing Access for Students
with Disabilities at Selective
Enrollment High Schools

DRIVERS

Create a Community
Engagement Strategy

Building Postsecondary
Pathways

Leading Continuous
Improvement

•

Ensuring that students at every high school have equitable access to postsecondary counseling, courses that offer college credit and career credentials, and
opportunities to learn workplace competencies that prepare them for the future.

DRIVERS

Launch a High School Reading
Intervention Plan
Create Pathways to Advanced
Mathematics

The CPS
Vision for Equity

Enhancing Organizational
Coherence

Provide Teacher Professional
Development that Meets School
Needs

14

In an equitable educational system, every student has access to the resources,
opportunities, and academic rigor they need to reach their potential. Our High School
Strategy carries out the vision of our CPS Equity Framework by:

•

Driver Diagram

DRIVERS
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Refine and Scale Early College
Pathways
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Connect Education to Careers
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Implement a College and Career
Competency Curriculum (C4) for
Grades 6-12

35

Teach Common Foundational
Skills Across CPS
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Definition:
Engage publicly and collaboratively in pursuit of the common good. Imagine
new possibilities and take justice-oriented actions aimed at strengthening our
communities and our democracy.
Description:

CPS graduates are powerful and ethical civic actors, learners,
leaders, community members, thinkers, and decision-makers.
Graduates possess the knowledge and skills to pursue their
interests and achieve their postsecondary goals. Whether entering
the workplace, training programs, or higher education, they are
socially, emotionally, and academically prepared and are able to
think critically and creatively to solve problems.
They are culturally sensitive and informed decision-makers
capable of understanding multiple perspectives and eager to
contribute to civic life. CPS graduates are dynamic and balanced
individuals able to establish productive personal and professional
relationships and live rich and rewarding lives.

Engaged
Community
Members

•

•

•

•

Consider varied sources and
perspectives when solving problems
or drawing conclusions.

•

Apply content-specific reading
comprehension skills and numeracy
skills to think critically.

•

Meet standards in all academic
content areas.

•

Use their voices and perspectives to
inspire others and build connections.

•

Be informed about democratic
institutions and social, political,
economic, and environmental justice
issues.

Critically examine varied sources
of information and understand
how they shape our biases, values,
decisions, actions, and policies.

•

Understand sources of political
power and use the power they
possess to advocate for change.

•

Seek to understand diverse
perspectives and take informed
action in solidarity with others for
the betterment of the community.

Nurture a social and political
consciousness in order to
meaningfully participate in electoral
and political processes.

Use native and acquired languages to
read with understanding and to write
and speak effectively to a variety of
audiences.

Description:
•

Know how to explore education and
career pathways to inform goals.

Able to seek support to overcome
learning challenges or in pursuit of
academic goals.

•

Identify the skills and credentials
required to enter a profession of
interest and access all available
information and support to do so.

•

Identify their individual skills,
strengths, and interests in designing
an actionable plan for the future.

Enthusiastically participate in class
and collaborate with teachers and
peers.

•

Definition:
Reflect on personal strengths and interests to shape their paths. Actively seek out
information and resources to inform career and education planning and decisionmaking. Seek out and respect others’ opinions. Are creative and visionary in setting
and achieving goals.

Description:
Seek to understand and ask questions
to acquire knowledge, problem solve,
revise, create, and innovate.

Contribute to building a positive
culture and a strong community.

•

Definition:
Possess the knowledge, skills, and confidence to successfully pursue personal,
professional, and civic goals.

•

•

Inquisitive
Learners

Empowered
Decision-Makers

•

Achieve financial literacy and be
prepared to make good financial
decisions.

•

Demonstrate an open mind when
confronted with new information.

•

Apply academic learning to
real-world situations.

Definition:
Demonstrate a commitment to the growth and development of themselves and
others. Consider multiple perspectives when making decisions. Willing to speak
boldly, take on challenges, and step up for the betterment of others.

Definition:
Cultivate a sense of self in order to persevere through challenges, take ownership
and responsibility for actions, and remain flexible in changing circumstances. Critically
analyze and synthesize information in order to thoughtfully question or challenge
harmful ideas or systems.

Description:

Description:

•

Feel confident in their identity,
including their sexual orientation
and racial, ethnic, and gender
identity.

•

Analyze power dynamics and work
to advance equity.

•

•

Be aware of their own biases and
their impact on themselves and
others.

Manage ethical dilemmas with
temperance, humility, and grace.

•

•

Engage courageously and
productively in conversations about
difficult or controversial topics.

Exhibit integrity and accountability
through their actions and their
words.

•

•

Honor multiple perspectives in
order to collaborate, creatively solve
problems, and build consensus.

Continuously reflect to grow as a
leader and to support the growth of
others.

Ethical and
Collaborative
Leaders

Adaptable and
Independent
Thinkers

•

Seek support in the face of adversity.

•

Engage in short- and long-term goal
setting.

•

Believe that ability grows with effort
and behavior can be adjusted to
achieve goals.

•

Seek out constructive feedback to
support personal and academic
growth.

•

Take calculated risks and see
challenges and mistakes as learning
opportunities.

•

Form opinions after analyzing reliable
information and considering different
points of view.

•

Feel comfortable expressing ideas
and positions that challenge popular
opinion.

•

Exhibit social and emotional resilience
and flexibility to adapt to changing
circumstances and environments.

•

Engage in self-reflection, set goals,
and take initiative to advance
personal growth, learning, and
development.
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Vision for the Instructional Core

Vision for the Instructional Core

Instructional Core Deck with Graphics

On a daily basis, in all classrooms, the following should be evident:

In order to ensure that every single CPS graduate embodies the Graduate Profile, we must focus foremost
on continuing to improve the quality of instruction.

CONTENT is challenging (grade-level appropriate and standards-aligned), engaging, and responsive to
the communities and identities of students. Content is designed to allow for in-depth understanding and
disciplined inquiry, providing access to multiple perspectives so that students can critique arguments,
works of art, or other means of expression or construct their own. It is connected to authentic assessments
that measure what is truly important in student learning. Designed to be accessible to all students,
content is inclusive and reflective of students’ cultural and linguistic diversity. In learning content, students
are also taught social and emotional skills such as planning or collaboration that further enhance their
learning. Students and communities contribute to content, and their own knowledge, expertise, and lived
experiences are integrated across subject areas. The content serves as a bridge to build meaningful and
productive relationships between students, the teacher, and the larger community, resulting in student
work that is shared publicly and valued beyond school.

The High School Strategy’s first aim is to ensure that all our high school communities possess a shared
vision for quality instruction, and that all actions and decisions work in service of that vision so every
student experiences quality instruction daily.
Here we describe the qualities of the content, teaching, and student engagement that we want to see in
our classrooms—three elements that together make up what is known as “the instructional core.”
Our commitment to equity also informs our vision for the Instructional Core. For students to have equitable
opportunity to learn, their racial, ethnic, and linguistic identities must be honored and reflected in the
curriculum and their own identities as learners strengthened and affirmed. Their communities need to be
respected and treated as partners and sources of knowledge. And trusting relationships between teacher and
student, among peers, and between the school and the community it serves must be forged and nurtured.
The achievement of this vision will allow our graduates to become the ethical and empowered learners,
leaders, thinkers, civic actors, and decision-makers we want them to be.

STUDENTS’ identity is nurtured, honored, and reflected within the instructional experience. In classrooms,
students participate in building a strong community that develops meaningful relationships with
their peers, promotes a sense of belonging, and positions them as learners and leaders. Students are
challenged to think critically and question information through daily learning experiences designed to
build curiosity, agency, and a confident academic identity. Authentic, intellectual learning experiences
ensure deep engagement as students act as real-world problem-solvers and engage in constructing indepth written and oral arguments supported by evidence. Students experience success through supports
and interventions built into the lesson in anticipation of their needs. They engage in regular reflection on
their own learning and goal-setting and develop agency as they are encouraged to advocate for their own
learning needs and interests.
TEACHERS hold high expectations for students and truly believe they can meet grade level-standards.
They recognize that their own identity informs their choices, actions, and their relationship to content
and students, and they examine their own biases regularly. Teachers strive every day to learn more about
their students’ identity and their relationship to learning, and position students as leaders and problemsolvers in the classroom and in the greater community. Teachers cultivate inspired, challenging, and
inclusive classroom communities that position them as
co-constructors of knowledge with students. Teachers
draw on their knowledge of the content, their
understanding of their students, and effective
instructional practice in order to serve as
“There are only one of three ways to improve
thoughtful facilitators of learning. Teachers
student learning at scale. The first is to increase
the level of knowledge and skill that the teacher
anticipate the challenges students will
brings to the instructional process. The second
encounter and build extra supports and
is to increase the level and complexity of the
interventions into lessons to ensure all
content
that students are asked to learn. And
learners experience success.
the third is to change the role of the student in
the instructional process. If you are not doing
one of these things, you are not improving
instruction and learning.”

Instructional Rounds in Education:
A Network Approach to Teaching and Learning
CPS HIGH SCHOOL STRATEGY
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Strengthening
the Instructional
Core

Strengthening the Instructional Core
Achieving the vision for the Instructional Core will not be easy. But working towards
that vision is of the utmost importance if we are to close the vast opportunity
gaps that exist in our city, particularly for young people of color in underserved
communities.
To support high school educators in strengthening the Instructional Core, CPS will
provide the following supports: a universal curriculum in every core subject area,
professional development from content specialists, a new reading intervention
program, and initiatives aimed at increasing the number of students prepared to
take college-level math by the end of high school.
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Driver: Invest in High-Quality Universal Curriculum

Across our district, the quality of curriculum varies
greatly. Nearly half of CPS educators surveyed
reported that their school does not have curricula
available in the subject they teach.
Last spring, CPS announced the development of
a unique, digital Pre-K through 12 curriculum that
schools or teachers may choose to adopt. Skyline,
previously known as the Curriculum Equity Initiative,
will provide all of our students and core subject
teachers with high-quality curriculum aligned to
state standards and our vision for the Instructional
Core.
The curriculum will be inclusive, reflecting the rich
cultural diversity of our students, and combine rigor
and support with strategies for addressing diverse
learning needs, including those of English Learners
and students with disabilities. Content areas will
include math, science, computer science, English,
social science, visual and performing arts, two world
languages, and physical education. Curriculum,
lessons, and assessments will be aligned to ensure
that high standards are maintained and students are
properly assessed on what they are taught.
The balanced assessment system included with the
curriculum will consist of lesson-level assessments,
unit assessments, interim assessments, and item
banks. The assessments will provide teachers
with meaningful data on where students
need acceleration or extra

support. Teachers will be able to analyze a
common set of data and support each other in
improving instruction. Schools will be able to
use the data to identify needs for departmentwide professional development or coaching for
individual teachers.
The curriculum will also include units of study,
learning activities, classroom materials, and guides
that teachers can draw on in planning lessons.
Teachers will have the flexibility to adopt the full
curriculum or supplement their current one with
resources included in the digital library. The target
completion date for the curriculum is July 2021.
Digital units and lessons in math, English language
arts, social science, Spanish, and French will be
published online for all teachers and schools as
they become available during the 2020–21 school
year. By 2022, CPS teachers will have access
to digital curriculum and instructional
resources that challenge and
support every student.

CPS Principles of
Professional Learning
The district, networks, and schools will strive to follow these principles in
providing professional learning to teachers. Professional learning is:

•

Aligned to school goals for improving the Instructional Core. Since the school is the unit
of change for improving teacher practice and student learning, professional learning at the
school, network, and district level needs to align.

•

Focused on teaching specific content rather than on general practices that can be applied to
any subject area. The content is aligned to state standards per grade level, honors students’
cultures and communities, and serves as a bridge for building relationships between teachers
and students.

•

Modeling exceptional instruction aligned to the CPS vision for the Instructional Core,
whether it is provided by district content specialists, a school’s external partners, or teachers
themselves.

•

Reinforced through school learning cycles that allow teachers time to problem-solve with
colleagues as they learn new instructional strategies. Through learning cycles, teachers are
given time to plan how to implement new strategies, to receive feedback as they attempt
them, and to collectively analyze student assessments or student work to identify where their
practices could be refined.

•

Resulting in improved instruction and student learning. The success of professional
development should be monitored and measured in the short-term by improvements in
student work and observed classroom performance, including evidence of critical thinking
and social-emotional competencies.

For high schools that continue to use their own
curricula, district, network, and resource hub
specialists will review curricula for alignment to state
standards and grade level progression. Curricula will
also be reviewed through a lens of equity, ensuring
content reflects cultural diversity and meets the
needs of diverse learners and English Learners. High
schools will have the opportunity to revise their
curricula as needed or may choose to adopt the
universal curriculum for one or more subject areas.

Driver: Provide Teacher
Professional Development
that Meets School Needs
Professional learning is most likely to lead to
changes in teaching practice when it addresses
specific course content. When Skyline, CPS’ digital
curriculum, is released in the 2021–22 school year,
our Resource Hub content specialists will provide
professional learning on the curriculum to deepen
teachers’ understanding of the content and provide
teaching strategies that are grounded in research for
diverse and English Learners.
Specialists will also provide professional learning
on how to honor students’ cultural and linguistic
identities, experiences, and communities—all
important aspects of the digital curriculum—and
how to build trusting relationships with students,
which are essential for optimal learning.
As described below, content specialists will also
support individual schools needing to strengthen
specific content areas. Our vision for schoolbased professional learning is one where teachers
continually analyze student data and student work
to drive improvements in teaching, where they have
ample time for planning and collaboration, and
where they are able to practice new instructional
strategies with feedback well before any formal
evaluation.
Resource Hub services, provided through the Office
of Teaching and Learning, will be available to high
schools at three levels of tiered support designed
to improve instructional leadership, teaching, and
student learning.

Tier 1: Professional learning offered to all
teachers at district-wide summits. High school
teachers will be able to select the content-specific
sessions that best meet their needs. Specialists
will also continue to provide learning on district
instructional priorities applicable to many content
areas, such as the use of formative assessments to
guide instruction.
Tier 2: Professional learning for schools that
need to strengthen specific content areas.
Content specialists will work with the Instructional
Leadership Team and department teams to
establish cycles of continuous improvement
aimed at improving instruction in one or two
content areas. These cycles will include analyzing
student data and student work, identifying
research-based instructional practices to improve
learning, implementing an action plan, evaluating
the results, and adjusting the plan as needed.
Content specialists may also provide professional
learning on best practices to administrators and
lead teachers to improve their ability to observe
classroom instruction and provide teachers with
useful feedback.
Tier 3: Schools targeted for intensive support.
Schools identified by their network chiefs as
needing more intensive intervention will receive
additional support from specialists to strengthen
one or more content areas. This may include
participating in learning walks, modeling teacher
observation and coaching for school leaders and
department chairs, coaching department chairs to
lead effective team meetings to analyze student
work, and collaborating with the Instructional
Leadership Team or school leaders on how to carry
out a plan for improving teaching.
Small School Supports. Teachers at smaller CPS
high schools may have only one or two teachers
per department, which means fewer opportunities
to collaborate with peers on improving instruction.
To support the improvement of teaching at
smaller high schools, CPS will continue to organize
Smaller School Summits where teachers are able
to plan with colleagues teaching the same courses
at other schools. Between Summits, specialists
will also offer content-specific professional
development to groups of small school teachers
tailored to their needs.

CPS HIGH SCHOOL STRATEGY
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Driver: Launch a High School Reading
Intervention Plan

Students who enter high school reading below
grade level deserve an equitable opportunity
to meet high academic standards and achieve
their potential. In Fall 2020, the Department of
Literacy and the Office of Diverse Learner Supports
and Services will launch a High School Reading
Intervention Plan that will support 15 high schools
in organizing reading intervention programs for
students entering high school reading below the
25th percentile.
High schools that choose to participate will be
provided with a number of supports. Teachers
will receive summer training on the Just Words
curriculum and the Wilson Reading System as well
as ongoing coaching and implementation support
throughout the school year. School leadership teams
will receive guidance in designing a master schedule
that supports the reading intervention class and
regular check-ins throughout the school year.

Department of Literacy personnel will be available
for on-demand support to help with student
placement or scheduling challenges.
The program will be scheduled as a daily
elective class that develops accuracy, fluency,
comprehension, and enjoyment of literature
through abundant reading of culturally-relevant
texts. Students at participating high schools will
be identified through a universal screening. If the
program is implemented with fidelity, students can
expect to make two years of growth within one
year. Over half of freshmen enrolled districtwide
are expected to reach the average range for their
grade level. Over the next four years, participating
schools are expected to see an increase in the
percentage of students approaching or meeting
SAT Evidence-Based Reading and Writing college
readiness benchmarks.

Driver: Create Pathways to Advanced Mathematics
Preparing more CPS students to take calculus while
in high school will boost their chances of selective
college admission and enrollment in STEM college
coursework. Because students may be ready to
accelerate their mathematical learning at different
points in their school careers, CPS will establish
many pathways to advanced mathematics over the
next four years. Some existing pathways and plans
to expand them are described below.
Early High School Algebra
Some students are ready for high school-level
algebra in 8th grade. CPS covers the cost of tuition
for 8th grade teachers to earn the credential to
teach that course. Within four years, we will ensure
that every CPS elementary school has at least one
algebra class taught by a credentialed teacher.
To support students while we work to increase
staffing, we are offering remote Early High School
Algebra courses, which provide algebra instruction
across schools to support students who would not
otherwise have access to the course. These classes,
which are taught by certified CPS teachers, were
developed as a response to COVID-19 and will
continue until all schools can support algebra.

By the 2023–24 school year, we will increase the
number of 8th graders successfully completing
high school algebra from 3,800 to 6,000.
Summer of Algebra
CPS summer programs provide another pathway
for students to accelerate their learning. Summer
of Algebra is designed for rising freshmen and
enrolls primarily African American and Latinx
students. This program is intended to address
inequitable access to high school algebra that
impacts 8th graders in many of our communities.
The intensive summer course exposes students
to the most important concepts in algebra and
engages them in rich exploration, discussion,
and problem solving. In 2021, CPS will offer
Summer of Algebra to students in 20 schools to
increase the number of African American and
Latinx students prepared to enroll in geometry
as freshmen and in AP Calculus as seniors.
CPS anticipates offering the program to five
additional schools each summer over the next
four years.

Driver: Create Pathways to
Advanced Mathematics

•

Systems for strengthening the school’s
instructional core that include regularly
analyzing student data and instruction and
planning and carrying out improvements,
including teaching practice and the MTSS.
These systems for continuous improvement
are described in more detail in the Leading
Continuous Improvement section.

•

A team that determines individual students’
Tier 2 or Tier 3 needs, connects them with the
appropriate supports, and then monitors the
success of those interventions.

•

A comprehensive assessment suite to screen
students for interventions, diagnose their
learning difficulties, and monitor student
progress in response to interventions.

•

Evidence-based interventions that reliably
lead to improved outcomes for students.

•

A consistent schedule for delivering
interventions so that every student is receiving
the most effective frequency and duration of
support.

Exigent
Exigent is a CPS summer program developed
specifically for rising 8th- and 12th-grade students
on Chicago’s West Side to prepare them to enroll
in algebra or calculus, respectively. This innovative,
teacher-developed program brings together
students from multiple schools to strengthen their
math skills and build relationships to support their
success the following school year. Elementary
school and high school teachers from neighboring
communities come together for professional
learning, planning, and opportunities to discuss
challenges and share strategies to improve student
learning. CPS will increase participation from 10
to 15 schools in summer 2021 and anticipates
recruiting additional schools over the next four years.

Driver: Strengthen the MultiTiered System of Supports (MTSS)
Every school needs a Multi-Tiered System of
Supports in place so that all students are able to
reach their potential. Tier 1 supports consist of highquality classroom instruction, including social and
emotional learning, with opportunities for additional
challenge and extra support built into lessons. Tier 2
and 3 provide progressively more intense academic
and social-emotional supports in and outside of the
classroom.
By the 2023-2024 school year, every school will
have a strong MTSS in place and classroom
instruction that meets the learning needs of at
least 80 percent of their students.
To achieve this goal, schools will develop effective
MTSS teams, guided by professional learning
modules available through the CPS Knowledge
Center. The district will also provide schools
with individual consultation from the MTSS
department and software to assist with scheduling
and monitoring the success of interventions. The
essential components of a well-implemented MTSS
include the following:

Establish school interventions to prevent
chronic absence and truancy. A strong MTSS
should include swift and effective interventions for
students who are chronically absent. Over the next
four years, CPS will ensure that every high school
has a strong truancy prevention system. The CPS
Office of Student Support and Engagement will
provide professional development to individual
school leadership teams, as needed, on designing
appropriate interventions and classroom support
for students at risk of truancy and engaging
their families to overcome barriers to school
attendance.
By 2024, CPS will reduce the percentage of
students with nine or more days of unexcused
absence from 26 percent to 22 percent. We will
also reduce the percentage of students with 18
or more days of unexcused absences from 18
percent to 15 percent.

CPS HIGH SCHOOL STRATEGY
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Leading
Continuous
Improvement

Leading Continuous Improvement
A principal’s leadership is the single most important lever for improving teaching
and student learning school wide. Yet principals are successful only to the degree
that they mobilize others to improve school practice.
Principals need to know how to organize effective teams focused on school
priorities, distribute leadership among those teams, and develop the skills of their
team leaders. They also need to organize systems for teams to continually analyze
and act on school data.
To support principals in these undertakings, CPS will launch new systems
for providing useful school data at regular, frequent intervals; provide new
professional learning for principals; and provide new guidance to improve the
work of school teams.
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Driver: Provide Schools with Data Aligned to
District Priorities

As part of the CPS’ digital curriculum, Skyline, the
district is developing a balanced assessment system
with lesson-level assessments, unit assessments,
interim assessments, and item banks aligned
to the curriculum. High schools will be strongly
encouraged to either adopt this system or contract
with approved providers to establish their own
similar assessment system. Teachers will use this
data to plan instruction and to guide students to
set goals for their individual academic growth. We
believe that using student performance in high
school courses is a more meaningful driver of school
improvement than relying heavily on standardized
test scores. In a 2008 report, the Consortium on
Chicago School Research noted that “the focus on
testing strategies and practice diverts students’ and
teachers’ efforts from what really matters—deep
analytic work in academic classes.”
Over the next four years, CPS will provide guidance,
resources, and professional learning on how schools
can develop school-based balanced systems of
assessment. This will include vetting potential school
assessment partners, providing exemplar school
assessment plans, and offering consultative services
to networks and schools.

CPS and the College Board will also provide
professional learning to schools on how to
analyze student PSAT and SAT data to inform
improvements in curriculum, instruction, and
school programs. To practice for these tests
independently, all students will have access to
Khan Academy, which will provide reports to
teachers on the amount of time students spend
practicing and the modules they accessed.
All assessments and student assessment results
will be housed on the Checkpoint Student
Assessment system. The Department of Student
Assessment will provide all high schools with
training on the use of the system so that they are
able to administer online assessment and analyze
student performance, including on the PSAT
and SAT. By 2024, every high school will have
established a balanced assessment system.

Driver: Align and Focus Professional Learning

CPS is invested in the success and professional
growth of its principals and teachers no matter the
length of their tenure. Professional learning should
always be based on individual needs and aligned to
school and district priorities.
CPS Professional Learning for Principals. To guide
our principals in leading continuous improvement
at their schools, the district will align learning for
aspiring, new, and experienced principals on the
priorities listed below.
•

Improvement cycles: how to conduct an
effective continuous improvement cycle,
establish teams that can carry out this work,
and coach the teachers who lead them. CPS
will develop a rubric that schools can use to
self-assess their progress in creating continuous
improvement cycles, measured against best
practice and district expectations.

•

Instructional coaching: how to observe
classroom instruction and provide teachers with
feedback that is aligned with best practice and
can be immediately implemented.

•

Project and time management: how to manage
school operations efficiently to provide a safe,
nurturing environment for learning and to free
more time for instructional leadership.

•

Career planning: how to chart a career path that
leads towards a district or network leadership
role. If we want to retain our best talent and
build the knowledge base of our district, we
need to provide interested principals the
experience needed to assume top leadership
positions.

As part of this effort, we will continue the Great
Expectations Mentoring Program to provide
professional development and mentoring to
African American and Latino male administrators
and Central Office staff, who are currently
underrepresented at the highest levels of CPS
leadership. Within the next four years, we will
develop 150 aspiring African American and Latinx
leaders for leadership roles in the district.

Empowered Schools Initiative aimed at cultivating
teacher leadership. Teacher leaders and principals
will receive professional learning so that teachers
are able to lead school improvement teams and
support their colleagues in improving instruction.
At least 23 Empowered Schools will be identified
for the 2020– 21 school year.
Professional Learning Communities (PLCs)
for Principals. To support teachers and teacher
leaders in improving instruction, administrators
need to learn how to coach them effectively.
Beginning in the 2020–21, CPS will organize PLCs
for principals to learn about best practices for
coaching teachers and support each other as they
attempt new approaches.
Principals will be able to select a PLC in their
network that best meets their needs. In the 2020–
21 school year, topics will include an introduction
to instructional coaching, coaching new teachers,
supporting a school-wide implementation of new
teaching strategies, and coaching teacher leaders
to support their peers in improving instruction.
Some principals are already participating in PLCs
in small pockets across the city, and their schools
have seen sustained or rising gains in student
achievement. We believe that making this practice
universal will allow principals to contribute to the
professional growth of their peers and contribute
greatly to improvements in teaching and student
learning across the district.
Professional Learning Communities for
Teachers. Teachers are much more likely to persist
in learning new instructional strategies when they
have ongoing support from their colleagues. High
schools will organize multiple PLCs for teachers,
each focused on instructional strategies that
address a “problem of practice” aligned with
school improvement goals. Teachers and school
leaders will collaborate on identifying topics for
PLCs so that both school priorities and individual
needs for professional growth are met.

Professional Learning for Principals and Teacher
Leaders. The Office of Principal and Teacher
Development will select schools to participate in the
CPS HIGH SCHOOL STRATEGY
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Driver: Create Effective Teams

Driver: Create Effective Teams

The hard work of school improvement is a shared
endeavor. The principal’s role is to cultivate
leadership in others and create structures that
enable them to collectively solve problems
and improve students’ learning. Improving the
effectiveness of school teams and their impact on
the instructional core is the key.

opportunity gaps, and teaching practice
to drive cycles of continuous improvement
throughout the school year.

By 2024, at least 80 percent of high schools will
have established a process as part of their MTSS
to link students to evidence-based behavioral
and mental health services. To support this goal,
the Office of Social and Emotional Learning will
train school providers on interventions for grief,
depression, and substance use. In addition, as
part of the CPS Healing Centered Project, we will
train community partners in trauma interventions
to ensure that every high school has a clinician
available to provide those services.

CPS will guide principals on how to establish
effective teams and develop team leaders as part
of the professional learning described above.
The district will also provide schools with written
guidance, including a rubric to help teams selfassess their practices. Networks will also use the
rubric to assess the effectiveness of teams and
provide them with feedback on how to improve.
Structure Meeting Time. Meetings should follow
well-designed protocols that focus the discussion
and guide teams through a continuous improvement
process. The process will look different for each
team but should include analyzing data; planning
and implementing research-based solutions;
and monitoring, evaluating, and refining those
strategies.
Cultivate leadership. Administrators use the
team structure to develop aspiring leaders in their
schools. During team meetings, principals model
effective meeting facilitation. They gradually release
that role to the teacher leaders while continuing
to provide feedback on how to improve the team’s
effectiveness. At regular meetings with each team’s
teacher leader, principals also confer on progress
towards goals and help overcome roadblocks.
Team Responsibilities. The number and
responsibilities teams have will vary from school-toschool, but collectively they should carry out all of
the functions described below.
Improving instruction is every school’s highest
priority.
•

One team, such as an Instructional Leadership
Team, should be primarily responsible for driving
school-wide efforts to strengthen teaching and
student learning. This team should monitor the
school’s Continuous Improvement Work Plan;
conduct learning walks to observe instructional
practice; and use data on student performance,

•

•

Every school needs Department Teams, or
similar teams, that align curriculum in each
subject area across all four grade levels
and ensure that students are able to meet
instructional goals. Throughout the year,
department chairs should lead teachers to
examine student work using a protocol such
as this one that helps them diagnose student
needs and advise each other on how to adjust
instruction so that students make better
progress.
High schools also need teams, such as Grade
Level Teams, to review academic, attendance,
and disciplinary data of all students at their
grade level. Following the MTSS framework,
teachers plan how to better challenge those
who are excelling and support those who are
struggling so that they can remain on track for
graduation.

Improving school climate and culture helps
to build trusting relationships among staff and
students, and develops a sense of community
within a school, all of which are essential for the
success of the instructional core. Every school
needs a team, such as a School Climate Team,
to set and communicate expectations for how
students and staff will interact with each other; to
organize workshops on social and emotional skills
or cultural competence for students and adults;
and to analyze data related to culture and climate,
such as patterns in student behavior referrals; and
to propose and test solutions.
Supporting students’ behavioral and mental
health needs is essential to their well-being
and ability to learn. Every school needs a team
to establish a system of supports for students
experiencing emotional or behavioral difficulties,
including supports provided by community
partners. In some schools, the School Climate
Team handles student referrals and arranges
services. At other schools, those support functions
are handled through a Behavioral Health Team.

Elevating student voice builds the agency
and leadership skills that we want to see in our
graduates. It allows students to become a powerful
force for school improvement. It also fosters in
young people a sense of belonging to their school
community, which increases engagement and
learning.
In the CPS Five-Year Vision, we set the expectation
that by the 2023–24 school year, every CPS
school would have a Student Voice Committee
to collaborate with administrators and teachers
on solving school challenges. Student Voice
Committees differ from student councils in that they
are not elected, all students are encouraged to join,
and school leaders work to recruit students so that
the group reflects the school’s diversity.
We also set the goal in the Five-Year Vision to train
principals on more ways to amplify student voice,
such as allowing students to join instructional
leadership teams in observing and discussing
classroom instruction. Since then, we have
developed a new strategy, “Student Voice 360,”
which provides guidance to schools and helps them
assess their progress in including student voice in
school decision-making, such as the development
of the Continuous Improvement Work Plan. By
2024, at least half of CPS high schools will allow
students to lead the development of at least one
component of the CIWP, such as the student voice
and civic life component.
To support schools in achieving that goal,
the Department of Social Science and Civic
Engagement is working with 13 schools to develop
a model for Student Voice Committees to analyze
how well their schools promote student voice and

civic engagement and to write improvement
plans based on that analysis. CPS will then share
exemplary approaches to elevating student voice
and civic engagement through case studies,
videos, town halls, and school visits. We will also
develop a credentialing system to recognize
schools and teachers that do outstanding work in
this area. By 2022, 20 schools will be identified as
Student Voice and Civic Life Champion schools
and serve as exemplars for other schools in
implementing best practices.
Enhancing organizational coherence means that
all school systems are well-integrated, function
efficiently, and support the Instructional Core.
Every school needs a team, such as a School
Leadership Team, that creates and continually
improves systems for handling management tasks,
such as those related to building maintenance,
scheduling, and monitoring and supporting school
teams.
Building postsecondary pathways prepares
students for life after graduation. Every high school
needs a team that coordinates opportunities for
college and career exploration (such as college
and career fairs and college tours) and arranges
for students and their parents to be guided
through the college application and selection
process, including how to secure financial aid. A
Postsecondary Team also needs to set protocols
for students to enroll in college-level coursework,
including those offered at college campuses, and
to manage the college application process.
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Driver: Increasing Access for Students with
Disabilities at Selective Enrollment High Schools

With equity being a cornerstone to CPS’ mission
and vision, ensuring that students with disabilities
have access to our selective enrollment high schools
(SEHS) is a priority for CPS leadership. As a part of
this focus, CPS set forth a strategic priority several
years ago to increase the number of students with
disabilities attending our selective enrollment high
schools.

•

Build regular cadence of follow up meetings to
support SEHS principals to ensure School Year
2021-2022 readiness.

•

Develop internal supports to ensure their
ability to effectively support this transition
including:

The eleven selective enrollment high schools (SEHS)
maintain a rigorous admissions process where
students are admitted based on a combination
of their NWEA MAP percentiles, their seventth
grade report card, and their score on the selective
enrollment exam. Additionally, each student
is assigned to one of four socioeconomic tiers
ensuring that students are admitted from all areas of
the city. The heavy reliance on academic measures
to admit students means that only a small number of
diverse learners are able to gain admission.
In order to increase equity and representation,
we envision selective enrollment high schools
that serve students with disabilities that are
representative of the district. Our goal is to increase
the number of students with disabilities in the SEHS
that mirrors the district’s percentage of students with
disabilities.

•

◦

Working with the budget office to ensure
that all budgetary barriers are removed,

◦

Working with CPS ODLSS administrators
and transition teams to ensure the
appropriate training, curriculum
selection/adaptation, and post secondary
resources are available to the school
team to support student success,

◦

Providing any and all supports required
by SEHS principals to ensure that they
can design an instructional program
specifically so that students with
disabilities can thrive in their schools.

Work with elementary schools (and parents)
to ensure awareness of SEHS pathways. SEHS
principals will create teams at their schools to
support the incoming students.

In order to ensure that SEHSs are prepared to serve
and support an increased number of students with
Individualized Education Plans (IEPs) starting in the
fall, CPS is planning the following next steps:
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Achieving
Organizational
Coherence

A well-organized school has functioning systems in place that are aligned to
support student learning. CPS has identified four areas of high school operations
that, if coordinated and managed strategically, would support the other “levers”
in the High School Strategy. These areas are management tasks (including
facilities maintenance and the design of the school’s master schedule), student
programs, school partnerships, and the school’s community engagement and
communications plan.
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Driver: Create Effective Systems for School
Management

A well-managed school feels safe, welcoming, and
conducive to learning. When principals efficiently
manage facilities and administrative tasks, it also
frees up time for instructional leadership. To support
efficient school management, CPS will create a
process to respond in a timely way to principal
operational concerns in the following areas: 1)
facilities maintenance; 2) student enrollment
management; 3) budget management; 4) safety
and security; 5) staffing and retention; 6) technology
acquisition and management.
Design a Master School Schedule. A welldesigned master schedule supports the instructional
core, creates time for teacher collaboration and
professional learning during the school day, and
allows students to pursue course sequences that
lead toward earning college credit or industry
credentials. It also allows time for electives,
advisories, social-emotional learning, and
interventions, such as the new high school reading
intervention program.

To remove obstacles to accomplishing these
goals, CPS will first revise district policies and
procedures to create more scheduling flexibility.
To provide students with equitable access to
challenging and enriching coursework, we will
establish minimum expectations for high school
course offerings district-wide and, where needed,
the district will invest additional dollars so that all
high schools regardless of size are able to meet
those expectations. Master school schedule
support will be provided to 12 high schools and
will include technical training for schedulers and
professional learning for the principal, assistant
principal, and scheduler so that they are able to
design a master schedule that aligns with school
goals for student learning.

Driver: Establish Strong School Partnerships

Schools alone can’t possibly provide students with
everything they need—or all of the opportunities
they deserve. Fortunately, Chicago is rich with
opportunities for partnerships with nonprofits,
museums, universities, mental health providers,
businesses offering youth internships, and many
more. Some high schools have already established
many strong partnerships that support school
priorities, meet student interests and needs, and
support their postsecondary goals, and the district is
committed to helping even more high schools make
these connections.

In the coming years, CPS will organize new student
program summits to connect high schools with
potential partners. (An existing example is the Arts
Summits for CPS teachers and administrators.)

To better guide high schools in establishing
strong partnerships, CPS will provide principals
with resources on how to create a coherent set
of priorities for selecting partners that further
school goals and how to maintain strong working
relationships with these partners. Professional
learning and online guidance and tools will
help principals evaluate the success of existing
partnerships and involve students in the selection
and evaluation process.

CPS will also identify the partnerships currently
established at all CPS high schools and where
service gaps exist. Going forward, partners who
do business with the district will be required to
distribute their services more equitably across the
city.

To provide more equitable access to external
partners, the CPS Office of Network Supports
will develop a system for assisting schools with
establishing partnerships. This will include
reviewing school performance data and CIWP
goals and identifying partners whose objectives
match school goals and needs.

Driver: Organize Student Enrichment Programs
Enrichment programs can take many forms—afterschool activities, a club period built into the school
day, internships with local employers, or an elective
or lunchtime mentoring program arranged by a
local nonprofit. These programs are essential to
developing students into engaged and socially
and emotionally skilled graduates we want them to
become.
However, organizing and managing student
programs is challenging. CPS high schools have
had varied success in selecting programs that are
accessible to a wide variety of students and support
their interests, postsecondary goals, and socialemotional competencies.
To create more equitable access to student
programs, CPS will develop detailed guidance on
all aspects of student program selection, student
recruitment, and program management. This will
include more information on best practices for
aligning program selection to the graduate profile,

student needs and interests, and available school
resources. For more information about planning
and implementing student programs, see our
Student Program How-To Guide.
To help high schools ensure widespread
participation in programs, CPS will soon enable
staff to track student program participation within
Aspen and identify students who are not yet
involved in an activity. Staff will also be able to
analyze participation by gender, race, ethnicity,
and other characteristics to identify underserved
groups of students who may need more targeted
recruitment or programs that better meet their
interests.

Strengthening
Options Schools
and Programs
Our most vulnerable older students have often faced significant barriers
to learning, and as a matter of equity, we must find better ways to support
them. CPS has 41 Options schools and programs serving 7,500 youth aged
14 to 21 who have returned to school after dropping out, are significantly
behind in credits needed for graduation, or who face other significant
challenges to completing high school. Through a generous gift from AbbVie
Pharmaceutical and in partnership with the University of Chicago Education
Lab, researchers will work with Options schools to assess student needs and
aspirations and implement evidence-based strategies to support them.
As needed, researchers will also develop new strategies in partnership
with community-based organizations, other city agencies, and local and
national experts to help students complete their education and reach their
postsecondary goals. Strategies piloted in the 2020–21 school year will
inform new approaches to meeting the needs of all Options school
students by 2022.
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Promoting
Equity through
School Partnerships
CPS is investing in external partnerships that will allow more students
in under-resourced communities to succeed in high school and college.
Here are a few highlights:
A Support Class for “C” Students
Many average students are performing too well to qualify for academic
interventions but not well enough to enroll in advanced coursework. As
a result, their needs are often overlooked. Beginning in the 2020–21
school year, CPS will invest in a support class at 10 high schools
for students with GPAs between 2.0 and 3.0. Students will learn
skills such as strategies for reading, writing papers, taking notes, time
management, peer collaboration, and more. The district’s external
partner will provide professional learning for teachers and principals to
implement the program.
In-Class Math Tutoring
To close opportunity gaps, we are providing more individual support
for students to achieve their potential in mathematics. An in-class
math tutoring service for students in grades 9 and 10 has led to
improvements in Freshman OnTrack rates, grade point averages, and
standardized test scores. In the 2020–21 school year, we will provide
math tutoring from an external provider to students in 20 high schools.
Student Mentoring and Counseling Programs
Many CPS students face significant challenges in their personal lives
that interfere with school success. Mentoring and counseling can help
youth navigate challenging situations, avoid risky behaviors, and
develop the problem-solving skills, self-regulation and confidence to
succeed in school and in life. In 2020 CPS will provide funding for up
to 15 high schools to offer mentoring and counseling programs to
help students achieve their personal and academic goals.
A Philanthropic Postsecondary Success Initiative
Every CPS student should graduate with a clear path to college or a
fulfilling career—but many first generation and underrepresented
students encounter obstacles to completing postsecondary programs.
Crown Family Philanthropies has offered an exciting opportunity for
CPS high schools to apply for a planning and five-year implementation
grant to improve their postsecondary strategies and provide students
with more intensive support, such as additional college counseling
and college tours. Crown will also provide competitive scholarships
for students at participating high schools and, eventually, funding
to the colleges and universities students’ attend to provide them
with supports such as mentoring and career planning. The goal of
the initiative is to raise college enrollment and persistence rates for
first generation and underrepresented students. In 2020, five CPS
high schools were awarded the five-year grant. More will have an
opportunity to apply in the future.

Driver: Create A Community
Engagement Strategy
To develop our young people into the skilled,
powerful, and compassionate adults we want them
to become, schools need to harness the expertise
and energy of their wider community. Over the
next four years, every high school will develop a
community engagement strategy drawing on best
practices recommended by Elevated Chicago,
a coalition of nonprofits focused on improving
racial equity, health, and quality of life in the
city’s neighborhoods. High schools that identify
community engagement as one of their top three
priorities on their Continuous Improvement Work
Plan will receive professional learning from CPS
on the Elevated recommendations and guidance
on their engagement strategy. By 2024, all CPS
high schools will have a written community
engagement plan.
Create a Communications Plan. As a first step
towards creating a comprehensive community
engagement strategy, every high school will
establish a plan to communicate clearly and
effectively with all of its audiences—staff,
parents, students, community partners, and the
broader public. When a school’s constituencies
are kept well-informed and are in frequent, twoway communication with the school, they are
more likely to feel respected, included in the
school community, and ready to support school
improvement goals. And when good news about a
school is shared regularly, it builds pride within the
school and attracts more families and supporters.
Every high school needs a communication plan
that accomplishes three main goals: 1) provides
the school community with useful information,
2) solicits feedback to help guide and inform
decisions to better support students, and 3)
promotes a favorable image of the school.
CPS will provide every school with guidance
to create a written communications plan that
identifies strategies for both crisis and routine
communication with staff, students, parents, the
Local School Council, the community, and the
media. We will also provide guidance on how
to establish a process for continually improving
that communication plan, including goal-setting,
collecting data, and evaluating the plan’s success.
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Building Postsecondary Pathways
Great high schools effectively prepare all students to succeed not just in high school, but in life beyond
high school. They offer programs of study that intentionally connect all students to academic and
economic opportunity, counseling programs that help each student hone a personalized postsecondary
plan, and integrated social-emotional and wraparound supports that enable every student to thrive both in
and outside of the classroom.
To close opportunity gaps and better prepare our students for the future, CPS will guide high schools to
do the following:
1. Design, staff, and implement Grades 9-12 and/or 9-14 course sequences that enable students to
earn up to a full semester’s worth of college credit (“postsecondary pathways”) prior to high school
graduation, thereby reducing cost and time necessary to earn a college degree
2. Better connect education to careers by helping more students access internships and apprenticeships
and ALL students experience some form of work-based learning, and by aligning Career and Technical
Education (CTE) programs to postsecondary credentials with labor market value in high-wage,
high-growth industries
3. Implement a 6th to 12th-grade college and career and counseling curriculum to help
all students hone a postsecondary identity and develop competencies essential to
postsecondary success
4. Support all students’ development of “foundational skills” including
social-emotional, 21st century, and employability skills.

CPS’ obligation to prepare students for
postsecondary success is reflected not only
in this document, but also in the Chicago
Roadmap, a comprehensive partnership
with the City Colleges of Chicago (CCC) to
double the rate at which CPS graduates who
matriculate to CCC earn a college degree.
Consequently, many of the drivers below are
also embedded in the Chicago Roadmap.
Over the next four years, we will work
hand-in-hand with CCC to ensure that CPS
students are better prepared for college
and that those who attend CCC have all
the support they need upon enrollment to
earn postsecondary credentials.
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Driver: Refine and Scale Early College Pathways

Succeeding in rigorous coursework is a powerful
predictor of future success. Earning college credits
in high school can build students’ confidence,
preparation, and motivation to pursue a college
degree. Since high school students can earn college
credit at little or no cost to families, earning college
credits in high school can also greatly reduce the
expense of higher education. As a matter of equity,
we will continue to dramatically increase the number
of African American, Latinx, and underrepresented
students who enroll and succeed in college creditbearing courses.
Dual credit and dual enrollment programs offer
students the opportunity to earn both high school
and college credit simultaneously in a variety
of subject areas, helping them save money and
reduce time towards earning a college degree.
Over the next four years, CPS will work with CCC
via the Chicago Roadmap to develop strategic
dual credit pathways in health sciences, advanced
manufacturing and engineering, and IT/business.
These pathways will enable students to earn up to a
full semester of college credit specifically applicable
to high-value degrees in these industries. By school
year 2023–24, 100 high schools will offer dual
credit and enroll more than 6,000 students. At least
800 students will graduate high school in 2024 with
at least a full semester of college credit.
Early College STEM Schools provide students with
rich STEM learning experiences both in and beyond
the classroom, with the specific goal of increasing
the number of African American, Latinx, and female
graduates who major and ultimately work in STEM
fields like computer programming and health
science. Since CPS’ first Early College STEM School
launched in 2012, the number of participating
high schools has grown from five to eight, which
collectively now serve over 6,000 students annually.
Our five-year goal is to increase STEM-careerfocused options and raise total program enrollment
to more than 8,000 students.

Advanced Placement (AP) and International
Baccalaureate (IB) programs allow students to
earn college credit in high school. We will create
more equitable access to these programs by
increasing enrollment for African American and
Latinx students. CPS is already a national leader
in this effort. In 2017, we were named AP District
of the Year by the College Board for increasing
access to AP and raising student performance
on exams for all student demographic groups.
In the 2017–18 school year, CPS established a
partnership with Equal Opportunity Schools, a
national nonprofit, that supported six high schools
in revising school policies and practices to enroll
more underrepresented students in AP and IB
classes. In 2020–21, we will increase the number
of participating schools from 6 to 18.
We are also increasing the number of high schools
that offer AP Capstone, a two-year program that
guides each student to complete an original,
college-level research paper and oral defense.
Over the next four years, CPS will provide
professional learning to increase the number of
high schools with a teacher certified to teach AP
Capstone from 9 to 30.
We will continue to provide all high schools with
“AP Equity Snapshots” that compare their rate
of AP course enrollment and AP exam success by
student demographic group to the district average
for those student groups. We will also continue to
provide high schools with rosters of students from
each student group who are prepared to succeed
in AP courses and should be encouraged to enroll.
Over the next four years, we will increase AP
enrollment by 10 percent to more than 27,000
students.

Driver: Connect Education to
Careers
More CPS students than ever are earning college
credit or career credentials in high school, but
our students would be even better positioned for
success if high school coursework laid a stronger
foundation for entry into high-wage, highopportunity industries. Whether graduates plan
to attend college, enlist in the military, enroll in
apprenticeship or job training programs, participate
in a gap year program, or pursue employment,
every student will successfully complete high school
aware of their options and equipped with the skills
to effectively pursue their individualized Learn.Plan.
Succeed postsecondary plan.
To achieve these goals, CPS will create systems to
help schools:
1. Offer sequences of dual credit college courses
aligned to degrees in high-growth, high-wage
industries, including health science, advanced
manufacturing and engineering, computer
science and information technology, and
business and finance. (See a complete list of
courses here.) Students who complete one of
these “dual credit pathways” will earn up to 15
college credits -- a full semester’s worth -- that
are highly transferable and applicable to college
degrees with high value in the job market. In
addition, earning such credits will decrease the
cost students must pay and and reduce the
time they must spend to earn a postsecondary
credential and launch a rewarding career.
2. Implement Career and Technical Education
(CTE) programs that help graduates enter
into high-wage careers and earn credentials
with labor market value. Students will
experience CTE courses as part of a coherent
program of study that incorporates cuttingedge, industry-vetted curriculum, state-ofthe-art equipment, and authentic work-based
learning opportunities. These work-based
learning opportunities will run the gamut from
career awareness and exposure, including
guest speakers and job shadows, to career
development experiences, including internships
and CPS’ first-ever pre-apprenticeship offerings
in connection with Career Launch Chicago.

3. Hire teachers qualified to teach dual credit
college-level courses. Recruiting teachers for
dual credit courses, which requires certification
as an adjunct college professor, is an obstacle for
many high schools wanting to offer dual credit
pathways. CPS will create a centralized system to
recruit and retain teachers for dual credit courses
aligned to high-growth, high-wage industries.
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Driver: Connect Education to Careers

Early exposure to potential career pathways can
help young people make more informed decisions
about the coursework they choose to pursue in high
school. By 2024, every CPS high school will create
a comprehensive career exploration program that
helps all students understand the local and national
labor market, potential professions, their salaries,
and the skills, education, and experience needed
to enter them. At a minimum, schools will provide
every student with career information and exposure
to professionals in fields of interest. Students will
also be able to access more intensive experiences
such as workplace tours, job shadowing, and
internships or projects supervised by employers.
Once complete, the CPS Work-Based Learning
Guidebook will provide a foundation for high-quality
professional learning and implementation at every

CPS high school. To support high schools in this
challenging endeavor, CPS will work with local
employers to create a catalog of high-quality
career learning opportunities for students and a
clear process for connecting young people with
those opportunities.
Students in our CTE programs already have access
to 1,600 paid summer internships. Over the next
four years, we will recruit more employers to
provide internships that better match our students’
career interests, and we will partner with CCC to
create an apprenticeship program so students can
get a head start on college coursework and paid
work in their chosen field while still in high school.

Driver: Implement a College and Career Competency
Curriculum for Grades 6 to 12
Over the next four years, CPS will design and launch
a comprehensive College and Career Competency
Curriculum (C4) for grades 6 to 12. C4 will help
students become academically and financially
prepared for postsecondary pathways, aware of
the labor market, preliminarily aligned to careers
of interest, and equipped with foundational skills
to succeed in both college and career. It will help
each student develop an individual postsecondary
identity and hone an aligned postsecondary vision
that reflects what they most enjoy doing, what they
are best at doing, what they can be paid to do,
and the impact they want to make in the world. In
connection with CPS’ Learn.Plan.Succeed. (LPS)
initiative, C4 will culminate in every CPS student
graduating with a concrete postsecondary plan
and the skills, knowledge, and support necessary
to implement it. In addition to its grades 9–12
component, C4 will help elementary school students
explore high school options and apply, via GoCPS,
to the CPS high schools that best meet their needs
and nurture their interests.
In connection with C4 and LPS, CPS will revamp its
professional learning system for school counselors,

postsecondary advising staff, and schoolbased postsecondary leadership teams. This
Postsecondary Equity and Empathy Professional
Learning System (PEEPLS) will be specifically
designed to help adults develop the full range of
content knowledge necessary to support effective
school-based implementation of C4 , and will
differentiate professional learning based on each
educator’s needs and existing competencies.
Supporting post-secondary transitions for
diverse learners. CPS graduates with disabilities
who are planning to attend CCC can now
participate in a summer program that teaches
them time management, study skills, and how
to navigate their college campus. The goal of
the program, offered through a partnership
between CPS and CCC, is to increase the college
persistence of our graduates and the diversity and
inclusion of students with disabilities on campus.

recent graduates bridge the gap between high
school and adult life, teaching self-advocacy and
developing independence in the areas of education,
job training, employment, and community living.
The initial site of the program will be located at a
Northwest Side high school campus. Over the next
four years, we will establish additional sites across
the district to ensure that young adults are prepared
for life beyond high school.

Driver: Teach Common
Foundational Skills Across CPS
Educators know that preparation for college and the
workforce requires young people to develop social
and emotional skills such as self-awareness and selfregulation, employability skills such as maintaining
a professional appearance and demeanor, and 21st
century skills, such as creativity and communication.
But how these skills are defined and taught can vary
widely. To better guide schools, CPS will work with
researchers and youth development organizations
across the city to create a comprehensive framework
describing these skills and how best to develop
them. The district will also create a system
for assessing these skills so that teachers and
counselors can provide meaningful feedback and
guidance to students.
The teaching of these foundational skills will be part
of the college and career counseling curriculum
and also the upcoming Pre-K to 12th grade digital
classroom curriculum. In the coming years, CPS
will provide professional learning and additional
curricular resources to teachers and principals to
help them develop these essential skills in young
people.

Another new transition program will support
young adults aged 18 to 22 who have earned
their high school diploma but not yet aged out
of district special education services. Beginning
in the 2020–21 school year, the program will help
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